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ABSTRACT

Challenging behaviour (CB) in students with intellectual disability (ID) remains
one of the most pressing and problematic issues for teachers in special education
settings. Students” CB may prevent them from maximising engagement with learning
activities and social interaction within and beyond the classroom. Thus, schools and
teachers need practical and effective approaches to support students with ID and CB.

CB in students with ID is still reported as a complex issue in special education
settings in Vietnam. Although in recent years many efforts in research and practice have
been made to support these students, there is still an implementation gap between
research on behaviour management, and practice in addressing CB for students in
classrooms. Teacher professional development and learning is considered an essential
framework that bridges this gap.

This current research project comprised two studies that investigated the
outcomes and implementation aspects from the Multi-component teacher professional
development and learning (MTPDL) program on Function-based intervention in
Vietnamese special education settings. The purpose of Study One was to pilot the
research design and instruments which were used in Study Two. Six students with ID
and CB from six special education classrooms in the Central Coast region, Vietnam, their
twelve teachers and six parents participated in the project. A modified parallel mixed
methods design formed by merging quantitative and qualitative data in case studies was
used in this project. For quantitative data, a multiple baseline across participant single-
case design was used for Study One and an AB single-subject design was employed for
Study Two. For qualitative data, individual interviews and observations were conducted
before, during and after the MTPDL program to explore how teachers changed after the
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program. An interview with parents and teachers using an open-ended questionnaire
was also conducted to examine the social validity of this project.

The findings suggest that teachers with little or no background in special
education can practice Function-based Intervention successfully after their participation
in the MTPDL program which combined the intensive training, ongoing coaching, job-
embedded practice and ongoing evaluation. After the MTPDL program, participating
teachers improved their understanding and level of confidence in addressing CB in their
classrooms. Also, teacher strategies changed in a positive way but inconsistently.
Students’ CB decreased, and the replacement behaviours increased after the MTPDL
program, but this outcome did not remain when the intervention ended.

The outcomes support using Function-based Intervention and Function-based
Intervention Decision Model to address CB in students with ID and CB, and using an
alternative model in conducting teacher professional development and learning. Some
difficulties during the practice such as using Functional Behaviour Assessment and
fundamental concepts and some obstacles from the MTPDL program such as workload
issue and family cooperation, were also noted in this project.

These findings are very meaningful because the project provided an original
evidence in using Function-based Intervention and an alternative teacher professional
development and learning model in Vietnamese special education settings. In the
discussion, some implications and recommendations for further research, policy

development and practice are suggested.
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